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Solutions to the learning crisis

In every community you will 
find a few individuals or 
organizations practicing 

uncommon but accessible 
behaviors that allow them to 

successfully overcome 
intractable social problems 
without access to extra or 

special resources.

2

PDIA solution space Positive Deviants

(Pascale, et. al., 2010; Tufts Univ., 2010)

Global best 
practices, e.g.
SMCs

Current practices, e.g.
parent-teacher mtgs, 
off-site teacher CPDs.

Latent practices, e.g.
targeted actionable 
info to parents, on-
site peer support to 
teachers, etc.

PD practices
- Find
- Celebrate
- Codify
- Diffuse 

Adapted from Andrews, et. al., 2017

https://www.amazon.co.uk/Power-Positive-Deviance-Innovators-Leardership/dp/1422110664
https://positivedeviance.org/guides
https://bsc.cid.harvard.edu/building-state-capability-evidence-analysis-action
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(Wamahiu, 2018; Twaweza, 2019a; Twaweza, 2019b; Nzima, 2019)
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Source: Authors
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Study Design: Support for remote learning in Busoga

Random encouragement SMS

Parents
Facilitate continued learning

Socio-emotional care 
Other skills

Schools
Home visits

Functional School
Supplement MoES

Engage parents

GoU-MoES and International Community
(NCDC, UNICEF, GPE, UNEB, etc.)

Self-study print materials, radio/TV lessons, newspaper 
pullouts.

Radio Talk Shows
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Hdtchr online peer 
support forums

Source: Authors



6 Radio talk shows: Phase 1

Source: Atuhurra et. al., 2022

https://icu.repo.nii.ac.jp/?action=pages_view_main&active_action=repository_view_main_item_detail&item_id=5320&item_no=1&page_id=13&block_id=28


7 Radio talk shows: Phase 2

Source: Authors



zHead teacher online support forums
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§Discussion topics:
§ School involvement in ongoing remote learning activities in the community

§ Resolving challenges encountered by schools in facilitating remote learning

§ Availing home study materials to all children

§ Reflecting on the positive lessons from the school closures

§ Value derived from participating in this online peer support group
§ Teachers’ involvement in supporting remote learning

§ Other stakeholders’ involvement in supporting remote learning

§ Parental involvement in supporting their children to learn at home



zData analysis – mixed methods
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Radio talk shows – qualitative analysis (Saldana, 2020):
§ Talk shows transcribed

§ Content analysis: open, process and descriptive codes developed

§ Codes sorted into thematic groups/categories
§ Overall narratives/clusters developed 

Head teacher peer forums – qualitative analysis:

§ Content analysis: open, process and descriptive codes developed

§ Codes sorted into thematic groups/categories
§ Overall narratives/clusters developed 

Surveys of parents, teachers, head teachers:

§ Qualitative analyses for open-ended questions
§ Descriptive statistics for closed-ended questions
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10 Summary descriptive stats – surveys in 2020

Source: Atuhurra et. al., 2022

https://icu.repo.nii.ac.jp/?action=pages_view_main&active_action=repository_view_main_item_detail&item_id=5320&item_no=1&page_id=13&block_id=28
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11 Summary descriptive stats – surveys in 2021

Source: Atuhurra et. al., 2022

https://icu.repo.nii.ac.jp/?action=pages_view_main&active_action=repository_view_main_item_detail&item_id=5320&item_no=1&page_id=13&block_id=28


zFindings
12

The home transformed into a space for children’s learning:
August 2020 – parents’ views:

§ “… it is impossible for children to learn without their teachers”.
§ “… I cannot monitor their learning (at home) because they don’t listen to me”.

§ “… the environment at home has become very stressful for us”.

July 2021 – parents’ survey:

§ 25% reported attending radio lessons with their children.

§ 21% reported supervising their children’s home study sessions.

§ 6% reported using timetables to organize children’s activities at home (incl. home 
study). 



zFindings
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Relations between parents, teachers & schools strengthened (rather 
than weakened):
August 2020, teacher: “Some parents developed negative attitudes against us teachers – reasoning 
that we were getting paid for doing nothing since schools are closed”.

July 2021, teacher: “During this period of school closures our connections with parents have been 
strengthened through home visits when we take materials and guide the children and their parents on how 
to use them for study. The home visits have enabled us to know the families where our learners come from. 
The strong collaboration we have now with the community is an opportunity we can build on in future to 
improve children’s learning even after schools have re-opened”. 

July 2021, head teacher: “As teachers, school closures have played an important role in getting parents 
to appreciate the very important role we play in their children’s lives. When parents call me on phone, they 
spend some time expressing their gratitude for the commitment of our teachers who visit their homes. Also, 
our teachers have reported that they are always received very warmly in the homes. As teachers, we feel 
very proud of this, and it goes a long way in enhancing our  motivation”. 



zFindings
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Older siblings provided foundational learning support in many 
households.
August 2020 – parents’ survey:

§ 32% reported older sibling support for foundational learning at home.

July 2021 – parents’ survey:

§ 38% reported older sibling support for foundational learning at home.



z
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Schools-community 
relations
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Delegated partnership model
Principal – agent relation

Collaborative model
Mutual accountability and support

Source: Atuhurra et. al., 2022

https://icu.repo.nii.ac.jp/?action=pages_view_main&active_action=repository_view_main_item_detail&item_id=5320&item_no=1&page_id=13&block_id=28
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Conclusion16

§ CV19 Pandemic-enforced school closures & the associated 
learning losses worsened the state of children’s learning 
globally (The World Bank, UNESCO, UNICEF., 2021). 

§ School closures also uncovered opportunities for addressing 
the global learning crisis:
o As schools got shut, many homes opened-up for children’s learning.
o As countries adopted home-based remote learning programs, parents dealt 

with the challenge of overseeing & supporting learning by reaching out to 
teachers and schools – resulting in the strengthening (rather than weakening) 
of school-community relations.

o As foundational learning proved more difficult to deliver by remote means, 
many households tapped into existing home-based resources by asking older 
children to support their younger siblings.

https://documents1.worldbank.org/curated/en/416991638768297704/pdf/The-State-of-the-Global-Education-Crisis-A-Path-to-Recovery.pdf


zConclusion
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Greater interactions between parents, teachers and schools 
deepened collaborative support and mutual understanding of 
children’s learning. This highlights a need to re-focus away from the 
dichotomous accountability-based view of schools as service 
providers and parents as clients towards a more grounded and 
coherent view of schools and parents as a community collaborating 
in support of children’s learning.
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